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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery 
premium for the 2021 to 2022 academic year) funding to help improve 
the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Boorley Park Primary 
School 

Number of pupils in school  127 

Proportion (%) of pupil premium eligible pupils 19.7% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2022 to 2023-2024 

Date this statement was published 1st November 2021 

Date on which it will be reviewed 1st September 2022 

Statement authorised by Marie-Lou Litton, 
Executive Headteacher 

Pupil premium lead Tamsin Sillars, 
Headteacher 

Governor / Trustee lead Rosemary Dawson-
Edwards, Chair of Local 
Governing Body 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £10,760 

Recovery premium funding allocation this academic year £2000 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£12,760 

We do not pool funding 
within our academy 
trust. 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intent is to ensure that every child has an equal opportunity to succeed in all 

aspects of their life and that they have equal access to the life experiences that will 

enable them to grow and develop. We aim to accurately identify barriers to learning for 

each individual child and provide opportunities and support to overcome them. In many 

cases, these are academic challenges, with children receiving additional support and 

intervention within school to enable them to keep up with their peers. For others, this 

may be social, emotional or behavioural support to ensure their mental and physical 

wellbeing is developed.  

We aim to prepare all children to be confident, creative, independent and resilient 

learners to enable them to make a difference to the world. 

Each child is treated as an individual and strong relationships between staff and 

families means that personalised support and intervention can be provided to each 

child to support them in their learning and development. We make no assumptions 

about the impact of disadvantage, and instead work to address individual challenges. 

Early intervention and accurate identification of needs means pupils are motivated to 

achieve highly in all aspects of school life and are supported to do this.  

We focus on providing high-quality inclusive teaching for all children as this is proven to 

have the greatest impact on closing the disadvantage attainment gap and at the same 

time will benefit the non-disadvantaged pupils in our school. Teachers within the school 

experts in identifying the next steps for each individual child and plan their teaching to 

meet needs.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Internal assessments indicate that writing attainment among disadvan-
taged pupils is below that of non-disadvantaged pupils.  

At the end of Year R in July 2020, no disadvantaged children met the 
early learning goal for writing, compared to 54% of their non-
disadvantaged peers. In Year 1 45% of disadvantaged pupils met age 
related expectations in writing compared to 63% of non-disadvantaged 
pupils.  
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2 Disadvantaged pupils have been significantly more affected by school 
closures than their non-disadvantaged peers. Learning has not been 
retained and so pupils are having to revise and consolidate key 
concepts from previous years. This mirrors national statistics.  

3 Assessments, observations, and discussions with pupils indicate 
underdeveloped language skills and vocabulary gaps among many 
disadvantaged pupils. These are evident from Reception through to KS1 
and in general, are more prevalent among our disadvantaged pupils 
than their peers. 

4 Pupils from many of our disadvantaged families have lower aspirations 
for what they can achieve. Many do not have positive views of 
themselves as learners and doubt their ability to achieve as highly as 
their peers. 

 

Discussions with parents from disadvantaged families shows that they 
are less confident in supporting their children with their learning and 
many have less confidence in their own academic abilities. Some 
disadvantaged pupils are supported in their learning at home by 
siblings, who have their own academic challenges. 

5 Our attendance data for the last academic year indicates that attend-
ance among disadvantaged pupils is slightly lower than non-disadvan-
taged peers (95% vs 97%). 

X - Y% of disadvantaged pupils have been ‘persistently absent’ 
compared to X - Y% of their peers during that period. Our assessments 
and observations indicate that absenteeism is negatively impacting 
disadvantaged pupils’ progress. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language skills and 
vocabulary among disadvantaged pupils 

• 100% of disadvantaged pupils in Year 
R meet the Early Learning Goals for 
Communication and Interaction each 
year. 

• Assessments and observations 
indicate significantly improved oral 
language among disadvantaged 
pupils. This is evident when 
triangulated with other sources of 
evidence, including engagement in 
lessons, book scrutiny and ongoing 
formative assessment. 



 

4 

Improved writing attainment among 
disadvantaged pupils. 

KS1 writing outcomes show that 80% of 
disadvantaged children meet age related 
expectations at the end of Year 2.  

Improved skills and confidence for 
parents to support their children with 
learning at home. 

Parents from disadvantaged families 
report that they are able to support their 
children at home with reading, phonics 
and maths. 

 

Completion of home learning tasks 
increases amongst disadvantaged pupils 
(evidenced by completion of levels on 
Numbots, increase in comments in 
reading records and completion of 
phonics tasks).  

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance from 2024/25 
demonstrated by: 

• the overall absence rate for all pupils 
being no more than 3%, and the at-
tendance gap between disadvan-
taged pupils and their non-disadvan-
taged peers being reduced by 2%. 

• the percentage of all pupils who are 
persistently absent being below 3% 
and the figure among disadvantaged 
pupils being no more than 1% lower 
than their peers. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £4,820 (with additional funding provided from the whole school budget) 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of a new 
DfE validated 
systematic synthetic 
phonics programme 
to secure stronger 
phonics teaching for 
all pupils. 

Phonics approaches have a strong 
evidence base that indicates a 
positive impact on the accuracy of 
word reading and writing particularly 
for disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

1, 2, 3, 4 

Development of staff 
knowledge and 
expertise around 
metacognition to 
enable them to 
support pupils in 
being reflective and 
resilient learners. 

Evidence shows that explicitly 
teaching strategies to plan, monitor 
and evaluate aspects of your own 
learning are effective in supporting 
pupils to make progress and grow in 
confidence in their learning. 

 

Metacognition 
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Recruitment of high 
quality, experienced 
learning support 
assistants (including 
qualified teachers) to 
support the provision 
of high-quality 
inclusive teaching for 
all children on a daily 
basis. 

Children learn best when they 
receive expert instruction. By having 
highly qualified and experienced 
support staff in the classroom, 
children have more opportunities to 
receive this expert instruction. 

 

Teaching Assistant Interventions 

1, 2, 3 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £5,340 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Participation in the 
Nuffield Early 
Language 
Intervention 
Programme (NELI) to 
support the 
expressive language 
development of 
pupils. 

This programme has been evaluated 
by the EEF and has been shown to 
have a strongly positive impact on 
the development of early language 
skills. 

 

Nuffield Early Language Intervention 
Programme 

1, 2, 3 

Engaging with the 
National Tutoring Pro-
gramme to provide a 
blend of tuition, 
mentoring and 
school-led tutoring for 
pupils whose 
education has been 
most impacted by the 
pandemic. A 
significant proportion 
of the pupils who 
receive tutoring will 
be disadvantaged, 
including those who 
are high attainers. 

Tuition targeted at specific needs 
and knowledge gaps can be an ef-
fective method to support low attain-
ing pupils or those falling behind, 
both one-to-one: 

One to one tuition | EEF (educa-
tionendowmentfoundation.org.uk) 

 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

1, 2, 3, 4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £2,600 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Embedding principles 
of good practice set 
out in the DfE’s 
Improving School 
Attendance advice. 

This will involve 
training and release 
time for staff to 
develop and 
implement new 
procedures and 
appointing 

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence and 
persistent absence.  
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https://www.nuffieldfoundation.org/news/nuffield-early-language-intervention-boosts-language-skills-three-months
https://www.nuffieldfoundation.org/news/nuffield-early-language-intervention-boosts-language-skills-three-months
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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attendance/support 
officers to improve 
attendance.  

Contingency fund for 
acute issues. 

 

Based on our experiences and those 
of similar schools to ours, we have 
identified a need to set a small 
amount of funding aside to respond 
quickly to needs that have not yet 
been identified. 

All 

 

Total budgeted cost: £12,760 



 

8 

Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

At the start of 2020-2021, we had very few pupil premium pupils on roll but these num-

bers quickly increased during the academic year, many as a result of changes in cir-

cumstances due to COVID-19.  

Our strategy for 2020-2021 was to close the gaps in learning that had emerged as re-

sult of school (and pre-school) closures from March-June 2020. Early data in the Au-

tumn term indicated that these gaps, particularly in communication and language, 

phonics and maths, were rapidly closing. Schools closing again in January 2021 halted 

the progress that was being made. Targeted interventions through remote education 

means that these gaps continued to narrow slightly, but not at the same rate as if the 

school had remained open. As evidenced in schools across the country, school closure 

was most detrimental to our disadvantaged pupils, and they were not able to benefit 

from our pupil premium funded improvements to teaching and targeted interventions to 

the degree we had intended. 

While there is no nationally published assessment data for 2019-2020 or 2020-2021, 

our internal assessment data during 2020/21 suggested that the performance of disad-

vantaged pupils was lower than their non-disadvantaged peers.  However, we believe 

the gaps are rapidly closing – internal data shows that the gaps in July 2021 in all ar-

eas of the curriculum were smaller than the gaps in early April 2021 when schools re-

turned.  

Throughout the year, we used pupil premium funding to provide personal, social and 

emotional support for all pupils and provided additional targeted support to 

disadvantaged pupils. Parent and pupil feedback indicates that these approaches were 

successful in ensuring positive mental health and wellbeing during challenging times 

for our families.  

Externally provided programmes 

Programme Provider 
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